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Abstract 
 
The purpose of this article is to provide a reflective discussion, using literature review, on the use of case study as a teaching 
and learning strategy to improve academic learner performance in Economics. Guided by the social constructivism paradigm, 
we attempt to provide an expos׿ on the need for the use of case study as a teaching and learning strategy; the concept of 
case studies; conditions for the successful implementation of the case study as a teaching and learning strategy; barriers to 
using case study as a teaching and learning strategy and how to overcome them; as well as evidence suggesting that the 
strategy may improve academic learner performance in Economics.  
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1. Introduction 
 
Many schools, especially rural schools, experience the problem of poor academic performance in Economics (Reilly & 
Bachan, 2005:86; Van Wyk, 2010a:83; Van Wyk, 2010b:111, Van Wyk, 2011:117). Learners are unable to develop the 
real life skills they need to succeed academically, to be able to think and choose responsibly as consumers, savers, 
investors, citizens, members of the work-force, and be effective in a global economy (Van Wyk & Alexander, 2010). 
Disparities in schools are determinants of lower performance in rural schools and these schools offer lower quality of 
education that contributes to lower achievement because of fewer resources (Sandy & Duncan, 2010:298), teachers lack 
certification and they teach in areas outside their major subjects. The challenge of poor academic performance in 
Economics is not unique in South Africa, but it also affects schools globally. Poor academic performance in schools in the 
United States of America (USA) manifests itself by not providing teachers with the necessary support and professional 
development to implement instructional practices accurately, consistently, and contextually and to relinquish ineffective 
and inefficient practices (Colvin, Flannery, Sugai & Monegan, 2009:95). Factors such as subject combination, age on 
admission, parental involvement and the location of school account for poor academic performance in Nigerian schools 
(Oladokun, Adebanjo & Owaba, 2008:72). In Lesotho little or lack of emphasis on teacher training created problems in 
teaching (Johnstone & Chapman, 2009:139).This problem is also prevalent in South Africa, issues like outdated teaching 
practices and lack of basic content knowledge, mathematical illiteracy and language barrier results in poor academic 
performance (Miji & Makgato, 2006:254; Van der Merwe, 2007:126). These problems necessitate a need to come up with 
interactive teaching and learning strategy.  
 
2. Conceptual Framework 
 
The conceptual framework used to understand the use of case study as a teaching and learning strategy for improved 
academic learner performance in Economics is social constructivism. We have adopted this framework because it will 
help learners construct knowledge, based on their own experiences, in an active process facilitated by a teacher, rather 
than being lectured about predetermined knowledge (Wright & Grenier, 2009:255). Knowledge construction has the 
potential to encourage teaching, and views of school learning that are dynamic, interactive, and expanding rather than 
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static and prescribed. We strongly believe that positive teaching and learning can be ensured if learners are given an 
opportunity to apply the existing body of knowledge in a manner that they are able to make sense out of Economics 
concepts or socio-economic issues. This paper intends to use case study to improve learner academic performance in 
Economics and we have located the use of case study within social constructivist approach. Successful learning from 
case study employs a social constructivist approach to develop knowledge in learners who are engaged in a process of 
problem-based, meaning-making learning – building on and benefiting from the knowledge of case discussants (Badger, 
2010:504). With no one right answer or a particular viewpoint, the objective of a case discussion is not to arrive at a right 
answer, but to examine all the complex issues raised in the case through a learning process that underscores the 
contributions of learners and teachers.  
Social Constructivism claim that truth is relative and that it is dependent on one’s perspective (Sapire & Reed, 
2011:198), this paradigm recognizes the importance of the subjective human creation of meaning, but doesn’t reject 
outright some notion of objectivity. Social Constructivism is built upon the premise of a social construction of reality. We 
are using social constructivism because we want to ensure close collaboration between us and the participants, while 
enabling them to tell their stories in real-life settings. Through these stories the participants are able to describe their 
views of reality and this enables me to better understand the participants’ actions. Using social constructivism approach 
as our conceptual framework will enable learners to become conscious of their own learning so that they overtly develop 
their understanding of the teaching practices they experience in order to purposefully link the manner in which they learn 
in a given situation with the nature of the teaching itself (Sapire & Reed, 2011:199), although there are diverse 
interpretations of social constructivism as a theory of learning teachers and learners are supposed develop their own 
noble ways of knowing and acquire existing human knowledge which they reconstruct in developing their own knowledge 
systems. 
According to Ngcobo (2008:8) the crux of social constructivism is in the active construction of meaning through 
interactions with the social and the physical environment. Social constructivism is a deeply textured perspective on 
learning, because it has both theory and practice at play. Without the social learning aspect, social constructivism could 
be problematic for teachers. Diversity is respected and all learners are recognised participants in the learning process. It 
emphasises the importance of interaction between learners in the learning process, is valuable because learners learn 
through interacting with knowledgeable others. This is closely related to the notion of “creative learning” as a group 
system where the success of the learner is dependent on the success of the group (Makoelle 2013:55). According to 
Ngcobo (2008:9), the guidelines to how knowledge construction can be facilitated include; creation of real-world 
environments that promote contextualized learning; Provision of tools and environments that help learners interpret the 
multiple perspectives of the world; Provision of multiple representations of reality; and focus on knowledge construction 
and not reproduction.  
A collaborative, interactive, social constructivist learning environment, as opposed to passive learning environment 
is found to be better to help learners learn more actively and effectively (Ruey, 2010:706). According to Ruey a social 
constructivist learning arose from Piagetian and Vygotskian perspectives, emphasising the impact of constructed 
knowledge on the learners’ active and reflective thinking. While Piaget focuses more on individual cognitive social 
constructivism, Vygotsky stresses that the sociocultural systems have a major impact on an individual’s learning. He 
further assert that in social constructivism theory, knowledge is socially situated and constructed through reflection on 
one’s own thoughts and experiences, as well as other learners ideas. Therefore, by using case study in the social 
constructivist learning environment we will encourage learners to actively engage in learning to discuss, argue, and 
negotiate ideas and to collaboratively solve problems and teachers to design and provide the learning context and 
facilitate learning activities. Social constructivism teaching methods, such as case-study teaching require learners to 
construct or create knowledge proactively by engaging with realistic problems. Three rationales for adopting social 
constructivism in using case study are that it may: help learners to construct a deeper understanding of theoretical 
concepts that is better connected with practical experience; help learners to develop skills in performing the routine 
problem-solving tasks and develop learners’ knowledge creation capacity (Hanson & Sinclair, 2008:169).  
According to Van Wyk and Alexander (2010a:161) social constructivism implies that learners are encouraged to 
construct their own knowledge in realistic situations with others instead of in decontextualized, formal situations where 
they work on, such as propagated in traditional textbooks. The central idea behind using social constructivism during 
case-based teaching is that we want learners to build new knowledge upon the basis of previous learning. We also want 
the learners to show active participation in the problem solving and critical thinking abilities in learning activities which 
they find relevant and engaging. Hughes, Huston and Stein (2011:8) suggest that case studies are suitable learning tools 
to stimulate experiential learning. Experiential learning is simulated when the learners engage in focused problem solving.  
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3. Understanding the Concept ‘Case Study’ 
 
Case study is defined as a story with a hidden message or a narrative that describes an actual or realistic situation in 
which an individual or a group has to make a decision or solve problems (Killen, 2010:323). Economics as a subject, 
requires learners to be problem solvers and the use of this approach will enable them through case discussion to identify 
and solve problems present in the case. This will help produce learners who are critical thinkers and who can bridge the 
gap between Economics theory and turn it into practice. Tal (2010:143-144) defines case study as a meta-skill that 
integrates cognitive perceptions, self-regulation skills, and interpersonal relationships with learners and teachers. It is also 
perceived as a cyclical process that includes advance planning, implementation, assessment during the implementation, 
and a final evaluation that takes into account factors related to the learners and their environment, intended to bring about 
progress in the activities carried out for the learning and emotional well-being of the learners in the class. During the use 
of case study we will lead the class, both learners and teachers toward achieving the socio-emotional welfare and 
learning of the learners. 
Case-based learning has been extensively used in several areas of professional education such as law, medicine, 
clinical health, and business as an alternative to the traditional lecture as an instructional method (Lee, Lee, Liu, Bonk & 
Magjuka, 2009:179-180). The idea is to move away from teacher centred teaching methods to interactive methods to 
enable learners to learn through real-life scenarios and settings. According to Dart, Nkaotseng, Chizwe and Koya 
(2010:79) case studies are likely to have the following characteristics: they tend to employ multiple methods of data 
collection and analysis; they involve individuals/actors/organisations in a particular context/setting; they are empirical in 
that they collect data and analyse events/phenomena in a particular case; and the presentation of the case tries to 
capture the richness of detail of the given situation. 
Case study is designed to focus on learner-centered education, prioritize problem-solving, facilitate early economic 
exposure, and foster life-long and community-oriented learning principles, Ngcobo (2008:22) have identified several 
benefits of case study, which are: 
Promotes deep, rather than surface learning; enhances and retains self-directed skills; the learning environment is 
more stimulating; promotes interaction between learners and teachers; promotes collaboration between disciplines; more 
enjoyable for learners and teachers; promotes retention of knowledge; and improves motivation. 
Case studies stimulate dialogue, careful listening and collaborative problem solving (Badger, 2010:504). Case 
study bridges a gap between theory and practice (Olkum, Altun & Deryakulu, (2009:153). In this paper case study as a 
proposed teaching method will enable learners relate what they have learnt from Economics content and relate it to their 
everyday life and their way of living in their respective communities. Our role will be to help learners on how to translate 
theory into practice through the use of case study. According to Roushias, Barton and Drake (2009:39) parents needs to 
be involved in the education of their children to identify issues, problems and ideas that are embedded in the case 
environment by having them pose their questions from multiple perspectives, using the various information resources 
provided.  
Choi, Lee and Kang (2009:936-937) define case study as a teaching method which requires learners to actively 
participate in real or hypothetical problem solutions, reflecting the kinds of experiences naturally encountered in the 
discipline under study. This is the use of case study to improve leaner academic performance in Economics. This method 
is suited for teaching the essential skills of analysis, decision making, critical thinking and problem solving in their 
professions. Here we argue that there is variety of ways to organize learning activities around cases in a case based 
learning and the different learning events organized around cases may cause different learning experiences. Choi, Lee 
and Kang (2009:936-937) further points out that there are three kinds of cases: representative cases, real-life stories and 
challenge cases. In the representative case, learners can watch the case through a video screen. Then, they watch the 
expert’s reasoning video for the six steps of the decision making process of the case, which are: identifying problem 
cases, assessing situations, goal setting, gathering solutions and evaluating the solutions. After watching the experts 
reasoning, learners summarise what they have observed according to the guiding format provided in the reasoning and 
decision report. While watching representative case videos or expert reasoning videos, or while writing reports, learners 
can access various information resources. All of the learning resources are updated according to the current decision 
making.  
Case-based instruction emphasizes the transformation of theoretical knowledge into theoretically informed 
practice. A major strength of the case study method is that its focus encompasses richly detailed contexts (Swanson & 
Morris, 2010:94). Case study represents another way to facilitate the learning process of students. Its main advantage is 
to link theoretical concepts and economic situations to be solved, allowing Economics learners to take better advantage 
of their grounding in Economics to solve complex problems. It promotes hypothesis generalization, consolidation and 
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integration of learning activities and contributes to develop team working skills (Van Dijken, Thevoz, Kupper, Feihl, 
Bonvin & Waeber, 2008:131). 
Heitzmann (2009:523) asserts utilizing higher order skills; applying theoretical knowledge to classrooms, schools 
and the wider community; using self-analysis skills; enlightening learners to the complex nature of teaching and analysing 
educational and societal issues as advantages of using case study.  
A case with multiple problems (Swanson & Morrison, 2010:96) enables the teacher to focus on problem 
clarification as a key learning outcome. Consequently, this approach is very popular when teaching subjects such as 
Economics, where it is desirable to encompass the problems involving a variety of subject matter fields. The process of 
identifying the problem, encouraging possible solutions, establishing criteria to be incorporated in the solution that is 
selected, and selecting the problem along with the supporting rationale makes for an important experience. According to 
Van Wyk (2011:127) the following steps should be borne in mind when the case study is introduced in Economics: (1) 
plan the specific outcomes for using case study. Identify what objectives are for the lesson and the use of the specific 
cases. The objectives for using the case to a specific topic could either be to promote critical thinking or class discussion 
on contemporary economic issues. (2) Analyse the specific case by applying different formats or structures such as case 
extracts to accommodate learning styles. Perhaps they just need a way to organise it that suits their strength. (3) 
Integrate other subjects to the case study or use them to segue into something else. (4) Use a transparency overlay as a 
visual guide in analysing the case. Ask learners to identify the skills they learned and how that skill can help them with 
other areas. (5) Use graphic organisers to help learners analyse the context and or the message being conveyed in 
economic cases. (6) Ask learners to create their own scenarios and interpretations of an economic event such as budget. 
(7) Use quotes, either from newspapers or economic magazines. (8) Use case studies to initiate class discussion, role 
playing, simulations, dialogue, debate and essay writing. (9) Ask learners to visit to visit each other’s cases and see if 
they can decipher meaning to it. May be some leaners are naturally better at analysing the case themselves. Role play or 
simulations is one possible venue-having learner’s act out potential scenarios. (10) Be prepared to facilitate discussions 
that may lend themselves well for debate. Try not to convey your own position-strive for neutrality of the teacher. (11) 
Implement your assessment strategy or tool to see if the leaners achieve the outcomes or objectives of the lesson. (12) 
Debriefing the case. The fact that the twelve steps are listed in a particular order provides for a sequential implementation 
but does not necessarily mean that they should be applied in a similar manner in all contexts, since teaching and learning 
contexts are diverse. 
 
4. Review of Literature 
 
4.1 The need to use case study as a teaching and learning strategy 
 
In South Africa, Van Wyk (2011:183) indicates that teachers do not present their subject in ways that are meaningful 
because of lack of content knowledge. Learners are not effectively engaged in the subject and interest in the learning 
content is not evoked. I argue that Economics teachers will be enabled to initiate teaching and learning effectively so that 
knowledge, skills and positive attitudes may be optimised among learners in their response to economic environment. 
Hlalele (2014:107) argue that teachers’ exposure to suitable teaching strategies is limited, there is no specific teacher 
training on the use of appropriate teaching and learning strategies in their classroom. He further asserts that teachers are 
faced with high workloads owing to planning and assessment requirements. He also argues that the learning materials 
are not always available and if there were not suitable for selfstudy. Even though rural teachers generally report a higher 
level of job satisfaction than their urban counterparts, rural communities have a higher number of less-qualified teachers 
and often lose their most experienced employees to higher-paying posts in nearby urban areas (Hlalele 2014:108). 
Economics teachers are still unable to create a teaching-learning environment in which learners will be able to 
master critical and developmental outcomes (Van Wyk, 2010:111). The use of case study to improve learner academic 
performance will foster working relations between teachers and learners to create an enabling environment in which 
Economics outcomes are achieved for improved results. Wadesango (2011:267) argue that some teachers in Zimbabwe 
complain bitterly about non-participation in decision making in different aspects like discipline policies, school-based 
promotion, selection of learning materials, choice of curriculum, ordering of textbooks and teaching load allocation at the 
school level. In Lesotho Johnstone and Chapman (2009:132) asserts that lack of teacher workshops/training and 
qualifications seriously impinge on the work lives of teachers.  
The study by Muraya and Kimamo (2011:728) in Kenya shows many factors contribute to poor academic 
peformance in Economics. These factors include: learners attitude towards the subjects which the perceive as difficult; 
inappropriate teaching approaches that are teacher rather than learner-centred; inadequate mastery of teaching subject 
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content by some teachers; inadequate teaching and learning resources such as textbooks and library; poor terms and 
conditions of service for teachers; and heavy teaching loads among others. According to Olatoye and Adekoya (2010:19) 
in Nigeria, teachers are still using traditional methods and they do not tend to foster critical thinking, creative thinking and 
collaborative problem solving, and teachers are being ever more challenged to find effective ways to meet diverse needs 
of their learners (Asikhia 2010:234). According to Reche, Bundi, Riungu and Mbungua (2012:129) the adequacy and use 
of teaching and learning materials affects the effectiveness of a teacher’s lesson. Teaching and learning resources 
enhances understanding of abstract ideas and improves performance. They argue that inadequacy of learning resources 
like text books, library books, wall maps and the exercise books account for poor academic performance (Kimani, Kara 
and Njagi 2013:4). This makes learning of subjects like Economics very abstract to the learners and could be a factor 
contributing to poor performance in national examinations (Karue & Amukowa 2013:92).  
Asikhia (2010:230) believe that the falling level of academic achievement is attributable to the attitude of some 
teachers to their job is reflected in their poor attendance to lessons, lateness to school, unsavory comments about 
student’s performance that could damage their ego, poor method of teaching and the likes affect pupils’ academic 
performance. Gakure, Mukuria and Kithae (2013:928) further argue that there is urgent need to undertake comprehensive 
evaluation of teachers in public schools, simply because their professional performance cannot be separated from their 
pupil’s outcomes. He adds that there is need to invest regularly in the development of teachers, as teachers need access 
to continuous and effective updating and updating systems. Kimani, Kara and Njagi (2013:3) found that teachers’ 
experience and educational qualifications were them prime predictors of learners’ academic achievement. According to 
Popil (2011:202) several barriers to learning have been identified in lecture based classrooms in USA. These barriers 
stem largely from the unidirectional nature of the interaction between teachers and learners. In large lecture-based 
classes, the teacher typically transmits information while the learners take notes in a relatively passive manner. Popil 
(2011:207) argue that teachers are still using out-dated teaching strategies.  
 
4.2 Approaches to using case study as a teaching and learning strategy  
 
4.2.1 Strategic planning  
 
According to Ndimande (2005:11) planning is an indispensable part of on-going school improvement. It enables planners 
to concentrate their efforts on improving learner academic performance. To be effective, schools need to become 
proactive rather than reactive to the changing environment. Planning for effective learning is a critical feature for the 
improvement of the academic performance of a leaner. He further state that for an educational institution, strategic 
planning is essentially a matter of bridge-building or mapping the route between the perceived present situation and the 
desired future situation. However, Shangase (2013:26) maintains that the strategic planning is critical for Total Quality 
Management (TQM) in education, because strategic planning maps the direction in which the country is heading. It 
comprises the clearly articulated goals that all the stakeholders collaboratively formulate and if implemented properly will 
yield a desirable outcome. Strategic planning encompasses six important steps namely, the team, common vision, SWOT 
analysis: priorities, monitoring/evaluation. These steps are discussed in detail below. 
 
4.2.2 Teamship 
 
Working as a team is a cornerstone for any improvement initiatives within an educational institution (Tsotetsi 2013:71; 
Ndimande 2005:10). These authors argue that for schools to enhance LAP, it is crucial to have in place a team that will 
work towards high standards and that excellent LAP endeavors are a norm. These teams come up with strategic 
initiatives that will lead the school towards action-oriented goals. Shangase (2013:24) also attests that in 2009, the 
Minister of Basic Education appointed a Ministerial Task Team to review the implementation of the NCS Grades R to 12. 
Its brief was to identify the challenges and pressure points that impacted negatively on the quality of teaching in schools 
and propose mechanisms that could address these.  
 
4.2.3 Common vision 
 
According to Ndimande (2005:11), strategic planning involves a value-driven vision. This approach emphasises that for 
the school to be successful all its activities must be driven by the values and the vision of the school. These values 
should be developed and owned by the principal and all major role players namely: parents, teachers, non-teaching staff, 
learners and the community in general. These role players must participate constructively in the development of the 
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vision of the school. I argue that if parents, teachers and learners are all properly involved, they are most likely to support 
the SMT in their attempt to achieve the best for all learners. Tsotetsi (2013:74) argue that an ideal vision can help us 
identify useful strategies and tactics for improvements. Strategic planning is not a prescriptive, rigid, linear, lock-step, 
authoritarian process, nor is it built on hunches and raw feelings, but rather it encourages the educational purposes, 
mission and vision of the school to be accomplished. It provides blueprints for results-oriented progress and renewal. 
Shangase (2013:27) also argue that the vision cannot be realized if the head fails to convert the vision into policy and 
practice. He states that the whole school community should in some way be involved in the development of a vision. The 
vision should show the school community and the outside world what the culture of the school is or should be the school's 
values and the direction the school wants to move toward (Ndimande 2005:12).  
 
4.2.4 SWOT analysis 
 
According to Ndimande (2005:14) the action plan helps the school to move towards its vision. This is done through 
practical and concrete projects. The action plan for the year should show the top five priorities that were chosen by 
educational practitioners. He argues that a mere analysis of the strengths and weaknesses of the school as well as the 
opportunities for and threats to the school, is pointless unless the relevant stakeholders can formulate an action plan for 
school improvement based on this analysis. Tsotetsi (2013:76) suggests therefore that a modus operandi must be formed 
to bind together all three factors, namely vision, SWOT analysis and prioritisation so as to formulate an action plan which 
is in step with the mission of the school. A school can be said to function adequately, but a conscious action plan to 
eradicate weaknesses is an important strategy to support the vision for improved learner academic performance. The 
action plan is seen as a step to minimize future problems.  
 
4.2.5 Prioritisation 
 
In accordance with a school's mission statement, a school exists to provide quality education for all its learners. In order 
to realise the mission statement, goals need to be set and prioritised. Staff involvement in setting priorities is an integral 
part of the enhancement of the academic performance of learner (Tsotetsi 2013:82). Ndimande (2005:15) stipulates that 
setting priorities should be about reconciling differences in the process of improving academic performance of a learner. 
He states further that prioritisation is an important component of an effective development programme. In the school 
situation, prioritisation helps SMTs to focus; it gives room to maintain strengths and to eradicate weaknesses in favour of 
better academic performance (Shangase 2013:26). She maintains that there should be consultation about possible 
priorities. Consultation will lead to long list of priorities that have to be selected for the first year of the plan.  
 
4.2.6 Monitoring  
 
To ensure that the intervention towards improving learner academic performance succeeds, the team had to put 
mechanism to monitor and evaluate the progress (Tsotetsi 2013:100). The progress in this regard was monitored by the 
principal, teachers, the chairperson of the SGB and parents. The hard work, patience, clear purpose of the team, open 
communication between the team and participants, clear roles and responsibilities, strong relationship between the team 
and other teachers, and a willingness to share information and listen to other people as well as participation made it 
possible to monitor closely and reflect on the progress made. 
 
4.3 Conditions for implementing of case study as a teaching and learning strategy 
 
In South Africa, Van Wyk (2010:111) indicates that teacher are required to create a teaching-learning situation in which 
learners will be able to master critical and developmental outcomes, high levels of knowledge, skills and positive attitudes 
in the domain. Learners have to be enabled to identify problems and find solutions to these problems by means of 
creative and innovative thinking in real-life situations. Through this I want to enable teachers to initiate teaching and 
learning effectively so that knowledge, skills and positive attitudes may be optimised among learners in their response to 
the economic environment. The learners are supposed to learn in small groups and are expected to talk, question, learn 
and respond during the sessions (Ngcobo, 2008:19). A teacher facilitates the learning process for each group and much 
of the learning is learner centered, problem-based and self-directed. The teacher’s role is that of facilitator. Throughout 
the case discussion, they are expected to critically analyze, clarify and debate ideas, issues and diverse viewpoints. 
Therefore there has to be active communication, with the possibility of disagreements among the group members. 
ISSN 2039-2117 (online) 
ISSN 2039-9340 (print) 
        Mediterranean Journal of Social Sciences 
            MCSER Publishing, Rome-Italy 
Vol 5 No 23 
November  2014 
          
 1005 
Van Wyk (2011:183) contends that Economics teachers should strive to present their subject in ways that are 
meaningful and lecture centered. If this can be achieved, learners are engaged effectively in the subject, and an interest 
in the learning content may be evoked by establishing excellent modes of teaching, such as cooperative learning, the 
Economics teacher may create an optimal learning environment to enable learners as workers to transfer knowledge and 
skills into the workplace. In Nigeria, Olatoye and Adekoya (2010:20-21) indicates that case study should be applicable to 
classroom activities to facilitate learners access to the mastering of Economics concepts to create cooperative pleasant 
atmosphere, enhance peer relations and also increase academic achievement of learners.  
According to Ifamuyiwa and Akinsola (2008:572) case study enables the majority of learners in a class to learn at 
their own pace and provide opportunity for immediate feedback. The basic premise is that with the learners being in 
control of instruction, it affords them the opportunity to have time to think things through, structure the task of learning and 
to decide on the meaningfulness of what is learned. The learning content in Economics is presented in a well-arranged 
and organized form that lead the learners from a body of known principles to the unknown, from simple to complex 
concepts within the same content area. In Kenya, Muraya and Kimamo (2011:730) assert that in case learning 
environment, learners interact, assist one another with learning tasks, and promote one another’s success.  
According to (Roushias, Barton & Drake, 2009:39) in USA, parents needs to be involved in the education of their 
children to identify issues, problems and ideas that are embedded in the case environment by having them pose their 
questions from multiple perspectives, using the various information resources provided. They should also provide 
evidence and supporting information gathered throughout their interaction with the environment, which will help them 
shape informed suggestions or solutions to their initial questions or problems as well as other problematic solutions. By 
using case study as a teaching strategy I want parents to be actively involved in the education of their children, by 
assisting them with homework and other written tasks, and with discipline where needed. Swanson and Morrison 
(2010:102) indicates that besides acquiring skills, the fact that case studies can be used to illustrate and understand 
decision-making, means that cases studies can be used to improve learner academic performance in Economics. 
Hege, Ropp, Adler, Radon, Masch, Lyon and Fischer (2007:796) in their study emphasizes that teachers need to 
motivate their learners positively by getting them to participate in interactive seminars and case development; 
communicate to them in working through the case. In Sweden, the study by Jernquist and Svalenius (2007:815) shows 
that during case-based learning the teacher acts as a facilitator of discussion and of learning more than as direct source 
of information while the learners lead the session themselves with a chosen secretary and chairman. Dori and Herscovitz 
(2005:1418) states that developing a case study is a time consuming endeavor, while much less time is required to for its 
implementation. I want to provide mechanism for allowing learners to practice decision-making.  
With cases learners interpret, analyze, inquire about ideas, and solve problems (Lee, Liu, Bonk & Magjuka 
2009:180). Problem centred cases, situations, and scenarios are used to examine and clarify the complexities of 
practices. As cognitive acts occur, learners begin to move from the status of a novice and gain the perspective of a 
professional within the field. Another key to successful case-based learning is facilitation, which leads to learner 
engagement. According to Bowe, Voss and Aretz (2009:835) learners are required to thoroughly review the cases in 
advance of the discussion sessions to identify the pivotal issues and to research additional knowledge needed. The 
preparatory work is done independently and in learner study groups and provides the foundation for a thorough 
discussion of key issues relevant to the problems posed in the case. The discussion session serves as the venue for 
learners to collaboratively apply learned principles and data analysis and evaluate the usefulness of various strategies to 
achieve optimal resolution of the problem posed. 
Bowe, Voss and Aretz (2009:835) show that effective cases include sufficient ambiguity to accommodate a 
diversity of perspectives and interpretations of data, and a scenario which calls for critical analysis and a pressure to act. 
It begins with a non-threatening environment, open-ended invitation to learners to collectively compile a list of the 
problems outlined in the case. Learners’ responses are tracked on a board, visually accessible to the class, throughout 
the discussion. Bowe, Voss and Aretz (2009:834) further indicate that case study should accommodate large discussion 
groups, exposes learners to a broad range of perspectives and problem solving strategies, achieves a balance between 
teacher-directed and learner centred learning, and is resource conservative in its demands on curriculum. According to 
Hughes, Huston and Stein (2011:9) suggest that experiential learning is stimulated when learners engage in focused 
problem solving. When the case concerns a difficult moment, problem solving opportunities abound. According to 
Markulis and Geneso (2007:85) case teaching can help learners learn to grow and become proactive in a dynamic 
environment.  
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4.4 Barriers to using case study as a teaching and learning strategy 
 
In South Africa, Scheepers and de Villiers (2000:179) assert that the major obstacle for the implementation of case study 
may be teacher’s lack of experiences of using case study in group work dynamics. The role of the teacher of the teacher 
during case discussion changes to that of a mediator, facilitator and coach. The role of the learner changes to that of a 
collaborator and active participant, sharing knowledge with other learners rather than competing with them. 
According to Schoeman, Schoor, van der Merve and Meintjes (2009:31) limitations of case study include lack of in-
depth learning and the unevenness of preparation among learners, another disadvantage of case study includes the 
considerable demands placed on teachers, because it is time consuming and it requires a full range specific skills from 
teachers in constructing and presenting an appropriate case-based challenge. According to Ngcobo (2008:22-23) 
excessive demands on time, relative inefficiency, variable teacher quality, the need for supplemental training, reduced 
acquisition of knowledge and implementation difficulties when class sizes are large places threats for the use of case 
study. Hughes, Huston and Stein (2011:10-11) assert that case study cannot represent all issues or experiences related 
to a sensitive topic. Case studies provide a rich context for discussion because they focus on specific details, but 
inclusion of those details means the case will differ from most people’s experiences. 
Tarnvik (2007:34) postulates that a major limitation of case method is the difficulty in constructing cases. In 
Economics education, the quality of a narrative may decide whether a case will arouse interest or not. The case should 
have a real background, irritate or trigger a willingness to discuss and concomitantly fulfill a scheduled learning objective. 
Another limitation is a need for teachers capable of chairing case sessions. Teaching skills include the ability to listen, 
catch signals in the classroom and make learners talk to each other. The method requires a substantial preparation time, 
and can be draining. Teacher development, retraining and supervision are required. Lyons (2009:30) states that 
harnessing the latent resource of case studies produced by practitioners is a worthwhile challenge, and multiple case 
studies that follow a broad template can be incorporated within larger studies. According to Tal (2010:151) the limitations 
of case study is that it is methodologically insufficient. Some learners need more guidance, particularly when they are in 
crisis. At a minimum discussion should be held between the teacher and learners. Case study excels at bringing us to an 
understanding of a complex issue or object and can extend experience or add strength to what is already known. Critics 
of the cases study note the difficulty in demonstrating that its findings are both generalizable and reliable because of the 
limited sample size (Swanson & Morrison, 2010:94). 
According to Popil (2011:205) although many observational outcomes are observed in learners learning when 
using the case method, there are also some limitations and obstacles that may be encountered. Disadvantages of case 
study include embedded author biases, a narrow focus on a dilemma facing a single person or group, and limitations in 
scope. Case studies are useful in situations requiring problem solving, but they are not appropriate in teaching concrete 
facts. Furthermore, developing cases is time consuming and may be difficult.  
 
4.5 Evidence for the use of case study as a teaching and learning strategy 
 
In South Africa, Scheepers and de Villiers et. al (2000: 179) asserts that case study have been used extensively in 
various research projects, it had a positive effect of such an environment on academic achievement, the development of 
social skills and interpersonal and inter-ethnic relations. According to Iputo and Kwizera (2005:388) the introduction of 
case study in teaching coincided with improved academic performance. A study in Kwa-Zulu Natal shows that case study 
encourages students to acquire and assimilate knowledge to use in their personal and professional lives and learn how to 
make their own unique contributions for expanding and improving their fields (Ngcobo, 2008:30). 
In Kenya, there is evidence that case study promotes a more positive attitude towards the subject which is 
essential for enhancing learning. Muraya and Kimamo (2011:732) in their study confirms that the use of case study 
improve academic performance and interests towards the subject. In Nigeria, Oloruntegbe and Alake (2010:805) assert in 
their study, that case study provoked higher order and social skills and communication abilities in learners. It also 
challenges teachers and learners in the use of analytical thinking, gathering and analysing data to arrive at solutions to 
problems.  
In the USA, Doucet, Vrins and Harvey (2009:570) points out that there is evidence to support that active learning 
approaches are effective in improving learning outcomes in Economics education. Among the various strategies 
proposed to promote active learning, case based teaching is considered to be effective in stimulating learners to 
synthesise, apply and integrate basic knowledge in the face of real-life situations and has been recommended for the 
teaching of Economics to improve learner performance. They further indicate in their study (Doucet, Vrins and Harvey 
2009:570) that case study teaching strategy was adapted for the use during discussion. And when majority of learners 
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responded correctly to questions with only one valid answer, there was less discussion needed than when there was a 
greater proportion of wrong answers, indicating that certain issues required clarification or further interpretation.  
The study also provide evidence that the use of case study provided active learning environment during case 
based discussion in large groups of Economics learners and has an impact on learner and teacher motivation (Doucet, 
Vrins and Harvey (2009:574). It also shows that learners’ who used case study during their discussion performed better in 
their final examinations. The study by Bowe, Voss and Aretz (2009:838-839) indicates that teachers were pleased with 
the quality of discussion and the classes overall performance. Learners had risen to the challenge of the format, met their 
preparatory responsibilities, and arrived in class willing to engage in a productive dialogue. Case discussions provided a 
valuable opportunity to appreciate the learners’ capabilities to learn independently, synthesize and apply researched 
concepts, and integrate material from diverse disciplines in problem solving. The learners found the experience 
empowering by honing their skills for self-directed learning. The study by Lee and Choi (2008:495) shows that case 
based instruction was developed and implemented to allow prospective early childhood to teachers to be exposed to 
various dilemmas faced by practicing teachers.  
 
5. Concluding Reflection 
 
This paper has examined, through a review of related literature, how we can use case study as a teaching and learning 
strategy in the teaching of Economics. To achieve this, we looked at the need, conditions, barriers and the evidence from 
international, continent and SADC level in order to adopt their good practices in using case study. We also are of the view 
that conditions for implementation differ from one country to another, and this paper suggests an effective approach in 
implementing case study. We therefore conclude that case study as a teaching and learning strategy constitutes the base 
towards the creation of sustainable learning environment in schools. 
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